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_____________________________________________________________________________________ 

Professor:    Annette Nierobisz (pronunciation: knee-row-beesh) 

Gender pronouns:  She/her  

Email:     anierobisz@carleton.edu 

Classroom:   Weitz Center 133 

Office location:   Weitz Center 123 

Office Phone:   (507) 222-4114 

Office hours:   See below 

_____________________________________________________________________________________ 

 
Growing up in an Aging Society 

Hello and welcome to Growing up in an Aging Society! We have many exciting topics to explore this 
term including: the social aspects of aging, some of the ways aging impacts our lives and those around us, 
and why sociologists consider aging a social construction. You will gain insight into some of the many 
commonalities between yourself and older people, and you’ll learn more about variability within the 
group of people society calls “elderly.” Be prepared to have your assumptions about aging and older 
people challenged throughout our ten weeks together. When this course ends, I have no doubt that your 
understanding of older people will differ considerably from your current perspective.  
 
Our course satisfies several graduation requirements: Social Inquiry, Intercultural Domestic Studies, 
Writing Rich 2, and Quantitative Reasoning. The course also has Public Policy and American Studies 
tags. As a SOAN course, we will be focusing on the following learning outcomes: 

• Articulate the complexity of contemporary socio-cultural phenomena 
• Formulate appropriate sociological questions about socio-cultural phenomena. 
• Analyze socio-cultural phenomena with sociological theories 

Here’s hoping you enjoy this course as much as I have enjoyed constructing it. 

 

COURSE OBJECTIVES 
 

• Think critically and communicate effectively in written and oral form; 
 

• Understand and apply sociological and gerontological perspectives on aging, particularly the life-
course perspective; 
 

• Understand the diversity of the older population and appreciate the impact of gender, race, social 
class, and sexual orientation on aging; 
 

• Be more knowledgeable about aging in the United States and globally; 
 

mailto:anierobisz@carleton.edu
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• Understand stereotypes of aging and their impacts; 
 

• Understand major substantive areas of aging such as work and retirement, relationships and 
caregiving, and economic well-being; 
 

• Obtain a basic understanding of how to conduct and present sociological research on aging, and 
how to read and analyze available research. 

 
OFFICE HOURS 

I love seeing students during my office hours. In addition to getting to know each other better, a one-on-
one visit can clarify course material; provide answers to questions you may have; and assist with 
understanding, on a deeper level, my expectations for the work students complete in this course.  

A link to my office hours is provided on our course Moodle. You are welcome to schedule an 
appointment on one of the following days and times:  

• Tuesdays 1:15-2:30 pm 
• Wednesdays 3:40-4:40pm 
• Thursdays 4:00-5:00pm 

Additional times are also available by appointment so please do not hesitate to contact me with some 
times that work better for your schedule. I will look forward to hearing from you! 

I hold my office hours on the main floor of WCC. Look for me in the area by the Weitz Cafe. 😊😊 

 

COURSE READINGS 

One book is required for this course: Nomadland: Surviving America in the Twenty-First Century by 
Jessica Bruder. This book is available in the Carleton bookstore. All other course readings are posted to 
our Moodle.  

Please complete the assigned readings prior to each class. To perform well in this course and create a 
rewarding class discussion for everyone, including your professor, you must commit to several hours of 
active, focused reading prior to each class meeting. Please give this material your undivided attention and 
come prepared with questions and comments.  

 

ASSIGNMENTS 

Your grade in this course will be determined by your performance on several small assignments, a 
research presentation, and class participation. When completing this work, you are required to abide by 
Carleton’s standards for academic integrity.  This link provides more detail about these standards, 
particularly as they relate to plagiarism. This course requires you to complete lots of writing and thus, it is 
essential that you know what plagiarism is and the different forms it can take.    

https://www.carleton.edu/writing/plagiarism/
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A document titled, “summary of course requirements,” is placed at the end of this syllabus. The summary 
briefly describes each assignment, its distribution and submission date, and the number of points awarded. 
Please note that late assignments will receive a .5 reduction for each day the assignment is late.   

Finally, 15 points are devoted to class participation. Please review the “grading rubric for class 
participation,” which is also located at the end of this syllabus. 

 

INCLUSION AND ACCOMMODATION 

At Carleton, we strive to create inclusive and respectful classrooms that value diversity. Our individual 
differences enrich and enhance our understanding of one another and of the world around us. This class 
welcomes the perspectives of people of all ethnicities, genders, religions, ages, sexual orientations, 
disabilities, socioeconomic backgrounds, regions, and nationalities. 

Please note that I am striving to make sure that this course is accessible to all students in a variety of 
living situations and with various abilities. If you have any concerns about or difficulties with course 
materials or requirements, please let me know as soon as possible so that we can rectify the situation. 

 

ACCOMODATION FOR RELIGIOUS OBSERVANCE 

Members of the Carleton community come from many different faith traditions. Several religious holy 
days occur during our fall term including Rosh Hashanah, Yom Kippur, Dusshera, and Diwali. If your 
faith requires that you observe a holy day this term, please contact me so we can discuss strategies for 
managing you course work while also giving you time to engage your faith practice.  

 

STUDENT ILLNESS OR INJURY 

I do not offer a Zoom option for students who miss class due to illness or injury. Students who are ill or 
injured should stay away from class altogether and — in communication with me — determine how they 
can make up missed class meetings and/or missed work. Please note that classes missed due to illness or 
injury will not result in a reduction of a student’s class participation grade.  

 

E-MAIL AND MOBILE DEVICE POLICIES 

Please use your Carleton account to send e-mail to me at anierobisz@carleton.edu. You can address me as 
Dr. Nierobisz, Professor Nierobisz, Professor Annette, or Annette (which is actually what I prefer). Please 
refrain from addressing me as Mrs. or Ms. Nierobisz.  

I make every effort to respond to e-mail in a timely manner: within 24-36 hours on weekdays. If you have 
not heard back from me within a couple of business days, it’s possible your message got lost in my inbox. 
Please feel welcome to resend your message.  

To facilitate your attention and engagement in the classroom, all electronic devices, including laptops, 
must be tucked away and out of sight. If your laptop is an accommodation for a disability, together we 
will work with Carleton’s Office of Accessibility Resources to ensure a satisfactory resolution (see below 
for more detail). 
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STUDENT SUPPORT RESOURCES 
 
Accommodations for Students with Disabilities: Carleton College is committed to providing equitable 
access to learning opportunities for all students. The Office of Accessibility Resources (Henry House, 107 
Union Street) is the campus office that collaborates with students who have disabilities to provide and/or 
arrange reasonable accommodations. If you have, or think you may have, a disability (e.g., mental health, 
attentional, learning, autism spectrum disorders, chronic health, traumatic brain injury and concussions, 
vision, hearing, mobility, or speech impairments), please contact OAR@carleton.edu or call Sam Thayer 
(’10),  Director of the Office of Accessibility Resources (x4464), to arrange a confidential discussion 
regarding equitable access and reasonable accommodations.  

Assistive Technologies: Technological Resources for Students: The Assistive Technologies program 
brings together academic and technological resources to complement student classroom and computing 
needs, particularly in support of students with physical or learning disabilities. Accessibility features 
include text-to-speech (Kurzweil), speech-to-text (Dragon) software, and audio recording Smartpens. If 
you would like to know more, contact aztechs@carleton.edu or visit go.carleton.edu/aztech.  

The Writing Center: The Writing Center provides a space staffed with peer writing consultants who can 
work with you during any stage of the writing process (brainstorming to final proofreading). Hours and 
more information can be found on the writing center website. You can reserve specific times for 
conferences by using their online appointment system.  

The Term-Long Program for Multilingual Writers: If English is not your primary or home language 
and you believe you might benefit from working regularly with a writing consultant this term, email 
Melanie Cashin, Multilingual Writing Coordinator, at mcashin@carleton.edu. She can arrange once- or 
twice-a-week meetings between you and a specific writing consultant throughout the term.  

Library: Library staff can help you find and evaluate articles, books, websites, statistics, data, 
government documents, and more. You can make an appointment with a librarian, get help via chat 24/7 
from any page on the library’s website, email, or call. The Library building has lots of great study spaces. 
For more information and our hours, visit the Gould Library website at carleton.edu/library. 

Quantitative Skills & Reasoning: The Quantitative Resource Center (QRC) offers free peer support for 
students working with numbers in their non-Math/Stats classes.  Chat, drop in, or make an appointment 
with a trained peer tutor for help with graphs, charts, and writing with numbers; Excel, R, and statistical 
analysis; and math up through Pre-Calculus. 

Speech Coaching: A speech coach can help you practice and prepare for class presentations, comps talks, 
participation in class discussions, and speech-related events unrelated to coursework. The speech coach 
can work with you on tailoring your content for a particular audience, organization, clarity, persuasive 
impact, body language and eye contact, and dealing with stage fright. To request a meeting, visit 
the Speech Coaching website.  

Student Well-Being: Your health and well-being should always be your first priority. At Carleton, we 
have a wide-array of resources to support students. It is important to recognize stressors you may be 
facing, which can be personal, emotional, physical, financial, mental, or academic. Sleep, exercise, and 
connecting with others can be strategies to help you flourish at Carleton. For more information, check 

mailto:OAR@carleton.edu
mailto:aztechs@carleton.edu
http://go.carleton.edu/aztech
https://apps.carleton.edu/campus/asc/writingcenter/
http://go.carleton.edu/writingcenter
https://www.carleton.edu/asc/termlongprogram/
mailto:mcashin@carleton.edu
https://gouldguides.carleton.edu/allguides/yourlibrarians
https://www.carleton.edu/library/help/
http://www.carleton.edu/library
https://www.carleton.edu/quantitative-resource-center/
https://www.carleton.edu/asc/speech-coaching/
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out Student Health and Counseling (SHAC), the Office of Health Promotion, or the Office of the 
Chaplain.   

Title IX: Carleton is committed to fostering an environment free of sexual misconduct. Please be aware 
all Carleton faculty and staff members, with the exception of Chaplains and SHAC staff, are “responsible 
employees.” Responsible employees are required to share any information they have regarding incidents 
of sexual misconduct with the Title IX Coordinator. Carleton’s goal is to ensure campus community 
members are aware of all the options available and have access to the resources they need. If you have 
questions, please contact Laura Riehle-Merrill, Carleton’s Title IX Coordinator, or visit the Sexual 
Misconduct Prevention and Response website: https://www.carleton.edu/sexual-misconduct/.  

 
RECORDING AND DISSEMINATION OF COURSE MATERIAL 

The materials developed for this course, including, but not limited to, lecture notes and slides, handout, 
assignments, and emails are the intellectual property of the course instructor. These materials have been 
developed for student use only and they are not intended for wider dissemination and/or communication 
outside of this course. Posting or providing unauthorized audio, video, textual material of lecture content, 
and emails to third-party websites violates faculty intellectual property rights. 

 

COURSE OUTLINE 

PART 1. AGING AND SOCIETY 

9/12 Welcome to Growing 
up in an aging society 

Dolgin, Elie. 2021. “Out for blood in the search to stall aging.” 
Knowable Magazine from Annual Reviews. 05.06.2021 

Life Lessons From 100-Year-Olds from Life Hunters 

Hida, Hikari and John Yoon. 2022. “In a Japanese Nursing Home, 
Some Workers Are Babies.” The New York Times, September 1, 2022. 
https://www.nytimes.com/2022/09/01/world/asia/japan-nursing-home-
babies.html 

9/14 Our aging population Carr, Deborah. 2019. “Chapter 1. The Golden Years? An 
Introduction” (just read pages 1-9). The Golden Years? Social 
Inequality in Later Life. New York: Russell Sage Foundation.  

Carr, Deborah. 2019. “Chapter 2. Older Adults in the Contemporary 
United States: A Snapshot” (just read pages 13-25). The Golden 
Years? Social Inequality in Later Life. New York: Russell Sage 
Foundation.  

9/16 What is aging and 
how do scholars study 
it? 

Gullette, Margaret Morganroth. 2004. “Chapter 1. Trapped in the New 
Time Machines.” Pp. 3-20 in Aged by Culture. Chicago: University of 
Chicago Press. 

https://apps.carleton.edu/studenthealth/
https://www.carleton.edu/health-promotion/
https://www.carleton.edu/chaplain/about/
https://www.carleton.edu/chaplain/about/
https://www.carleton.edu/sexual-misconduct/
https://www.nytimes.com/2022/09/01/world/asia/japan-nursing-home-babies.html
https://www.nytimes.com/2022/09/01/world/asia/japan-nursing-home-babies.html
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Gendron, Tracey L., Jennifer Inker, Ayn Welleford. 2018.“’How Old 
Do You Feel?’ The Difficulties and Ethics of Operationalizing 
Subjective Age.” The Gerontologist 58(4): 618–624. 

9/19-21 Social construction of 
aging and the life 
course 

9/19: Early adulthood 
Arnet, Jeffrey. 2000. “Emerging Adulthood: A Theory of 
Development from the Late Teens through the Twenties.” American 
Psychologist 55:469-480 

 

9/21: Middle and Late Adulthood 
Carr, Deborah. 2019. “Chapter 3. Life-Course Perspectives on Social 
Inequalities in Later Life: A Brief Overview.” The Golden Years? 
Social Inequality in Later Life. New York: Russell Sage Foundation.  

Moen, Phyllis. 2016. “Chapter 1. An Encore to Conventional 
Adulthood.” Pp. 3-19 in Encore Adulthood: Boomers on the Edge of 
Risk, Renewal, & Purpose. New York, NY: Oxford University Press.  

9/23-26 Generations and 
generational myths 

9/23  
Gullette, Margaret Morganroth. 2004. “Chapter 3.’The Xers’ versus 
‘the Boomers.’” Pp. 41-60 in Aged by Culture. Chicago: University of 
Chicago Press. 

Sipocz, Daniel, Jessica Freeman, and Jessica Elton. 2021. “‘A Toxic 
Trend?’: Generational Conflict and Connectivity in Twitter Discourse 
Under the #BoomerRemover Hashtag.” The Gerontologist 61(2): 166-
175. 

 

9/26 
Rudolph, Cort W., Rachel S. Rauvola, David P. Costanza, and Hannes 
Zacher. 2021. “Generations and Generational Differences: Debunking 
Myths in Organizational Science and Practice and Paving New Paths 
Forward.” Journal of Business and Psychology 36:945-967.  

9/28 Ageism Gullette, Margaret Morganroth. 2011. “Chapter 3. The Oldest Have 
Borne Most: Katrina and the Politics of Later Life.” Pp. 62-82 in 
Agewise: Fighting the New Ageism in America. Chicago: The 
University of Chicago Press.  

Gullette, Margaret Morganroth. 2017. “Chapter 3. The Elder-Hostile: 
Giving College Students a Better Start at Life.” Just read pages 54-68 
and 81-84 in Ending Ageism or How Not To Shoot Older People. New 
Brunswick, Camden, and Newark, New Jersey: Rutgers University 
Press. 

9/30 Ethics pause In today’s class, we’ll get together with the Neuropsychology of 
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Aging students. Class will meet in Anderson Hall 121. 

PART 2. AGING AND THE INDIVIDUAL 

10/3-5 Successful aging 10/3 
Rowe, J.W. and R.L. Kahn. 1987. “Human Aging: Usual and 
Successful.” Science 237 (4811): 143-149. 

Lamb, Sarah. 2014. “Permanent Personhood or Meaningful Decline? 
Toward a Critical Anthropology of Successful Aging.” Journal of 
Aging Studies 29(2014): 41-52. 

 

10/5 
Minkler, Meredith and Pamela Fadem. 2002. “’Successful Aging’: A 
Disability Perspective.” Journal of Disability Policy Studies 12(4): 
229-235. 

Ramirez-Valles, Jesus. 2016. “Queering Gerontology: An 
Introduction.” Pp. 1-62 in Queer Aging: The Gayby Boomers and a 
New Frontier for Gerontology. New York: Oxford University Press. 
Just read pages 1- 39. 

10/7 Ethics pause In today’s class, we’ll get together with the Neuropsychology of 
Aging students. Class will meet in Anderson Hall 121. 

 

10/10 The stigma of aging Goffman, Erving. 1963/2018. “Managing Stigma.” Pp. 301-308 in 
Treviño , A. Javier (ed.), The Development of Sociological Theory: 
Readings from the Enlightenment to the Present. Los Angeles: Sage. 

Gullette, Margaret Morganroth. 2017. “Chapter 7. Induction into the 
Hall of Shame and the Way Out.” Pp. 163-191 in Ending Ageism or 
How Not to Shoot Older People. New Brunswick, Camden, and 
Newark, New Jersey: Rutgers University Press. 

10/12-14 

 

Age and self 
presentation 

10/12 
Martin, Kathleen A., Mark R. Leary, and W. Jack Rejeski. 2000.“Self-
Presentational Concerns in Older Adults: Implications for Health and 
Well-Being.” Basic and Applied Social Psychology 22(3): 169-179. 

Laz, Cheryl. 1998. “Act Your Age.” Sociological Forum 13(1): 85-
113 https://www.jstor.org/stable/684926 

10/14  
Each student will be assigned one article, which they will present to 
classmates: 

https://www.jstor.org/stable/684926
https://www.jstor.org/stable/684926
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Wada, Mineko, Laura Hurd Clarke and W. Ben Mortenson. 2019.“‘I 
am Busy Independent Woman who has Sense of Humor, Caring about 
Others’: Older Adults’ Self-representations in Online Dating Profiles.” 
Ageing and Society 39(2019): 951-976. 

Jönson, Håkan and Anna Siverskog. 2012. “Turning Vinegar into 
Wine: Humorous Self-Presentations Among Older 

GLBTQ Online Daters.” Journal of Aging Studies 26: 55-64. 

Dionigi, Rylee, Sean Horton and Joseph Baker. 2013. “Negotiations of 
the Ageing Process: Older Adults' Stories of Sports Participation.” 
Sport, Education and Society 18(3): 370-387. 

Nimrod, Galit and Liza Berdychevsky. 2017. “Laughing off the 
Stereotypes: Age and Aging in Seniors’ Online Sex-Related Humor.” 
The Gerontologist 58(5): 960-969. 

10/17 Midterm Break  

PART 3. AGING AND COMMUNITIES 

10/19 Retirement Francis, Dania V. and Christian E. Weller. 2021. “Retirement 
Inequality by Race and Ethnicity.” Public Policy & Aging Report 
31(3): 83-88. 

Tamborini, Christopher R. and ChangHwan Kim. 2020. “Are You 
Saving for Retirement? Racial/Ethnic Differentials in Contributory 
Retirement Savings Plans.” Journals of Gerontology: Social Sciences 
75(4): 837-848. 

Angel, Jacqueline L., Kate C. Prickett and Ronald J. Angel. 2014. 
“Retirement Security for Black, Non-Hispanic White, and Mexican-
Origin Women: The Changing Roles of Marriage and Work.” Journal 
of Women, Politics & Policy 35(3): 222-241. 

10/21-26 

 

Nomadic 
communities 

10/21 
Nomadland by Jessica Bruder: just read chapters 1-3 

10/24 
Nomadland by Jessica Bruder: just read chapters 4-7 

10/26 
Nomadland by Jessica Bruder: just read chapters 9-11 

10/28-11/2 Age-segregated 
retirement 
communities 

10/28 
Blachman, Andrew D. 2008. “Chapter 1. For Sale.” Pp. 1-9 in 
Leisureville: Adventures in a World Without Children. New York: 
Grove Press.  

Blachman, Andrew D. 2008. “Chapter 2. Where’s Beaver?” Pp. 10-25 
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in Leisureville: Adventures in a World Without Children. New York: 
Grove Press.  

10/31 
Trolander, Judith A. 2011. “Chapter 6. An Active Adult Subculture: 
The Residents’ Script.” Pp. 205-240 in From Sun Cities to the 
Villages: A History of Adult, Age-Restricted Communities. 
Gainesville, FL: University Press of Florida.  

11/2 
Slevin, Kathleen F. 2005. “Intergenerational and community 
responsibility: Race uplift work in the retirement activities of 
professional African American women.” Journal of Aging Studies 19: 
309-326. 

Versey, H. Shellac. 2018. “A Tale of Two Harlems: Gentrification, 
Social Capital, and Implications for Aging in Place.” Social Science & 
Medicine 214: 1-11. 

Part 4. AGING AND RELATIONSHIPS 

11/4 Ethics pause In today’s class, we’ll get together with the Neuropsychology of 
Aging students. Class will meet in Anderson Hall 121. 

11/7 The societal context 
of caregiving 

Levitsky, Sandra R. 2014. “Chapter 2: The Roots and Experience of 
Contemporary Caregiving.” Pp. 37-65 in Caring for our Own: Why 
There Is No Political Demand for New American Social Welfare 
Rights. New York: Oxford University Press.  

Levitsky, Sandra R. 2014. “Chapter 4: The Construction of Political 
Solutions to Unmet Long-Term Care Needs.” Pp. 91-118 in Caring for 
our Own: Why There Is No Political Demand for New American 
Social Welfare Rights. New York: Oxford University Press.  

11/9 The individual 
context of caregiving 

Ribeiroa, Oscar,Constança Paúla and Conceição Nogueira. 2007. 
“Real men, Real Husbands: Caregiving and Masculinities in Later 
Life.” Journal of Aging Studies 21(4): 302-313. 

11/11 Student presentations: 
Aging communities 

Topics and readings to be announced 

11/14 Student presentations: 
Aging communities 

Topics and readings to be announced 

11/16 Student presentations: 
Aging communities 

Topics and readings to be announced 
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SUMMARY OF COURSE REQUIREMENTS 
 

Assignment  Distribution date Submission date Total points 
A reflection on your future aged self  
 

9/14 9/19  3 

Interview with an elder 10/3 10/13 (part 1) 
 
10/20 (part 2) 
 

15 

Research article presentation 10/10 10/14 5 points 
 

Research presentation on a select elderly population. 
There are several components to this assignment 
including: topic statement; presentation outline; 
script and PowerPoint slides; and a reading for 
classmates. 
  

9/21 Various dates: 
9/29, 10/7, 
10/25, 11/1, 
11/11-16 
 

35 

Ethical reflection papers 
 

9/30, 10/7, 11/4 10/3, 10/10, 
11/7 

12  

Take-home exam: how do you see your future aged 
self now? 
 

11/16 11/21 15 

Participation 
 

9/17 n/a 15 

 

 

GRADING RUBRIC FOR CLASS PARTICIPATION 

The following rubric outline how I assess class participation.1 I also keep track of your attendance, 
punctuality, and in-class performance. Students who consistently arrive late and/or miss 3 or more 
classes risk losing their class participation grade; however, exceptions will be made for students who 
fall ill during the term. Students who fail to abide by the “no electronic devices” policy also have the 
potential to lose their class participation grade.  

 

Points Descriptor 

9-10 Scholar – involved in the quest for knowledge. A scholar is punctual and prepared for the 
material to be covered.  A scholar initiates discussion, regularly asks thoughtful and probing 
questions to expand the depth and breadth of understanding. A scholar is also an active 
listener who gives attention to the contributions of classmates.  

8-9 Student – seeks clarification of issues discussed in class. A student arrives to class on time 
having prepared for the material to be covered. A student occasionally initiates discussion and 

                                                           
1 The rubric is adapted from Class Discussion Rubric for Teachers: http://study.com/academy/lesson/class-discussion-rubric-
ideas-for-teachers.html 
 

http://study.com/academy/lesson/class-discussion-rubric-ideas-for-teachers.html
http://study.com/academy/lesson/class-discussion-rubric-ideas-for-teachers.html
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facilitates class discussion by participating regularly. A student is a respectful listener who 
gives classmates attention when they participate in class discussion. 

7-8 Class member – attentive and aware of issues raised in class. A class member typically arrives 
to class on time with the expected materials. A class member appears to be familiar with the 
material to be covered. A class member may participate in class discussion if called upon. A 
class member listens to class discussion and typically does not offer talking points. 

0 Accidental tourist – has a habit of daydreaming, often finding it difficult to respond to 
questions because they are lost in thought. An accidental tourist neither participates in 
discussion nor gives classmates attention when they are participating. This class member often 
arrives to class late.  

0 Poseur – treats the classroom as an opportunity to catch up on “what’s happening” around 
campus or to get attention at the expense of disrupting the class. A poseur regards learning as 
secondary to their own personal interests. A poseur often presents their opinions but is 
unprepared to discuss any topic in depth. A poseur does not give the impression of being 
prepared or even interested in the class.   

0 Disruptor – exhibits unhelpful or disruptive behaviors in the classroom. A disruptor is absent, 
late, and/or unprepared for class on a regular basis. A disruptor may convey that there is 
nothing to be learned from either the professor or classmates.  A disruptor may hijack the 
class to gain attention for themselves.   

 

Below are some additional behaviors I consider when calculating class participation grades: 

1. Speaking: expressing one’s self in large groups, small groups, or when talking with a partner, not just 
talking but having something to say. 

2. Being present: attending class, staying focused on topic at hand, being attentive to professor and 
classmates. 

3. Listening: actively listening and taking note of what others are saying, evaluating what you are taking 
in.  

3. Sharing airtime: stepping back and making room for many voices, noting if someone has not taken part 
in the conversation. 

4. Questioning: examining with evaluative thought what others have said, asking questions of one’s self, 
professor, or group members (in small groups) about specific points. 

5. Extending: further developing a point made by a classmate or professor (not just adding another 
example or story). 

6. Following instructions: complying with professor’s requests regarding activities. 

7. Keeping group on track: noting when focus is no longer on task assigned and redirecting conversation 
back to given topic. 



12 
 

8. Taking notes for small group: recording ideas and sharing copies with group members. 

9. Eliciting comments from others: asking others what they think, taking note of quieter students and 
encouraging them to express themselves. 

10. Sharing out for small group: participating in sharing what the group has discussed, not always looking 
to someone else, not always taking the lead. 

11. Synthesizing: pulling together what you’ve heard from others, drawing connections among the ideas. 

12. Being part of a large group: speaking to the group as a whole, not just to professor, not just to own 
small group. 

13. Being part of a small group: taking an active part in small-group activities, both written and oral. 
Being an active member of the group by speaking, listening, writing, reporting out to the large group. Not 
always looking to others in the group to complete the tasks. 

14. Preparation: reading and reviewing assignment materials by class time. 

15. Asking for feedback or help: sought out another’s perspective or asked for help with understanding a 
course concept. 
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